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P e s BALA FHa b (PR HBA R E g F S BehE R g2

ZRHFUBRRETA B > et AL

‘ﬂ?ﬁ&ﬁ‘a

PR RS o B E T - fof 2 A 5 IR AE Y S o p At hns o APk
§ "’Luﬂ: 3 % B 4 (pre-questionnaire) v 5 & B* ¥ (post-questionnaire) & 3% p 0L 35
f& » * SPSS #ic#8 > e %am/»\ﬁcq\@ AR AN F o e o L I MNE
24 $$3% Peardeck ¥ e (v X B LR 0 B-F § 11 IRAT post-questionnaire 0 4t 38
Ao NP e E B T O REL o

EReFHEAE LTV REIBRFRH SIS a2 A LB T
ERA P EM S A E :323—;%“ d 23t 2 g8 SPSS (Statistical Product and Service
Solutions) & i€ {7 A 47 AJL » F 4 » A I & ¥ H 55 % B A 17 (one-way ANOVA) » % ot
o 2 £ 47 R £ (repeated measured) = =% BEGR RIS (5 iR] > P R] > 1SR]) fhe g2 T 0k
B ETFMFDLE o L F o AP R TS %R A 17 (two-way ANOVA) &
WS B(REFIHERFEI )P E N AR FRHSF 2 FEFEF L3 (T (interaction) &
’ﬁm%wﬁﬁﬂﬁﬁﬁkmﬁﬁﬁﬁ“?ﬁ* HARHEE T RE A TG IR

B
40 Akt b &E%‘f”} o plvh » BEANE 4 pR ‘Smg‘%}ii/n\’}‘r ,;\'.;pa;;z_g_gﬂjgji%j\t*gi



(Independent Sample #-test) k £+t R % v B ¥ (pre-questionnaire) 7= 22 F T I5#E T 7
AR 2R FRBPIERS R TREHRT &SR F (post-questionnaire) .z fF e B
E R RARAEE T ERRF Pl FE .

FHeFR A 5 o 5 4| B2 ko) 3 AT EA T2 FRGE 0 28 REG
KEREIE > 5 £ 45 I enip B A AR o

= & ¥ %2 (triangulation) o A3- 4 B * Z 4R 0 S R EREF VKT B KR
Al ¢ R RIE %‘rr}mg Ao IAp s e T fERAF 2 TR g R
Eh A EHE HIRETT Bl B3 B G EE R R ) PR

6. K& F# 1 = % (Teaching and Research Outcomes)

1. REERASE
T RRAA Y R REGVER R AT 2 % o
Fikﬁ—.ﬁiﬁkﬁﬁg?ﬁjwﬁp@ﬁﬁ)i%ﬁ%gﬁ%@’%ﬁﬁJ#
Hxiad it 5 i
T Ao SHET O RIRFIBHEITRE DR FI b RET S DRL C BFHR
TR E e ARG S F 2 ARk H Y BRI AN H R ¢ Rt
Bl g2 ToE iRt L o

F— ~ @ BRI ~ PR~ 1S Plehsit AL en B

Teacher-interaction  Peer-interaction Group

Group (N=72) (N=79)
Scores Mean SD Mean SD

Total scores for pretest 41.25 12.88 39.90 14.56
Total scores for mid-test 45.60 17.12 44.56 17.38
Total scores for posttest 46.24 15.27 47.78 14.69
Scores of reading skills for pretest 21.88 7.14 22.06 8.93
Scores of reading skills for mid-test 23.72 9.29 22.63 10.08
Scores of reading skills for posttest 23.37 8.59 24.37 8.09
Vocabulary scores for pretest 19.38 7.15 17.84 7.60
Vocabulary scores for mid-test 21.74 9.20 21.93 9.22
Vocabulary scores for posttest 22.74 8.22 23.41 8.05

TAZRRT I E TS EATRIE SRR A KO R SRS B e ok B3
PP AR A~ PR ‘ff’l#/ﬁ 2 T3ofA R enE % o BE KT 0 AhA KIS B
e R E ORI B e At B~ PR f‘f’lbfﬁi’ﬂzmr}.ﬂ,pﬁ AR oy ”b”‘%ﬁ-f;ﬁ?&ﬂ

<
Awl s F (2,142) =6.258 » p=.002<.01 4= F (1.72,133.93) =14.745 > p=.000< .01 - i&
Ford e F A hap s P PRI RBRIHRASERET FREFDAF o AREFT # & Post
Hoc ¢ME (5 Z 0 0P > 7 P13 (5Pl 2 TIofg F R wpl S g2 Tl A u s p=
0.013 2 p=0.001 o g ¢k > & FRF|[{SPIFEF = 580 2 T g %*“ B o Al E T
Favk B (p=0.648) o e FH3 d e ? & FIRF RGOS S L_PostHoc I {8 TR
L BRI AR S 1&“5/‘311,? |z Ti5¥c &~ Wi p=0.004 %
p=0.000 > FF f ’I?/P‘:’\; R A SR v BlE AT aRT i P AR ‘rﬁ«ﬁ—?r}mé‘iw? i
Rip £ - B (p 0.051) « /FH“A\JF? xé 'Fafﬁt’/‘ C A e el g EJ/;»”}; XF“%‘ s P P



=y

SR FT A B2 AL SRSZEHKEF ’E‘Es? B R R E s 0 4 LR T
TR ARM 2 FeHE BT L F Y B P77 i PP RIS P EI T EFRN RS
B oo R o B iL-%Fé#iIﬁFJ%FT%mﬁJ BB A HENFRADTE £
B Sd (2R AYFEF - 5r ZF2 ABRFHEIIRG BFRWY ROR
FloGhks R D oy E"f“*%#ﬁﬂif\%’ KRB AT PREFARKEF B PR K
et g A RFHTAEE T o L BEEAR IR HI B i Pl P S 4p et aRiT
MEMR S FIF I RGBT B e SRR v 3t Rz chie b A R
FKEFT Pl o

' 2

e

S

2=~ HFFHR 45 i1n e B S g s P R ris Rl T30d L R ahig %

Teacher -interaction Group (N=72) Peer-interaction Group (N=79)

source SS df MS F P SS df MS F

Between
Conditions
Within

Subjects
Residual 12027.139 142 84.698 13117.751 133.933 97.942

1060.028 2 530.014 6.258 .002**| 2479.749 1.717 1444.153 14.745

37135.667 71 523.038 43807.306 78 561.632

.000%**

Total 50222.834 215 59404.81  213.65

A

RS 'J:' P H TS EAFRIE R R B AT g o Pt RA R s P R
fSRIEF LR T LR c S5k FdEin B~ P BRI R AR E HEITTE L T
s #ctE 0 EE L} F (1.78, 138.70) =3.254 > p=0.047<0.05; Xm » e 3fr 3 e
Vooipz Rl BB HGEA T 2 B B2 LS EEFLE > F(2,142)=2353
p=0.099 ¢ iZFP T KT HIE A 2 li%‘ﬁtr”‘ e @Hadlerd 3 EEF LR o & Post
Hoc enE S v o? > kg3 do v G - ﬁli«%‘ﬂ:"ﬁ PIEFLE R ok F3
e s BRARUEPIRF HITE S 2 TN FREFR R PRSI IE0 Eift R
T pa ﬁii'@¥mﬁﬁ(p4mﬁ)HMWH$‘mﬁéﬁﬁlbﬁﬁﬂﬁﬁﬁﬁﬁ
Rl(P=0007) - d QLG EF ik BHRISFHITORFEHNFLIEYRFHT 6 o 0
KEFI R oG BFamc: o« PRESS BEL GRS IR A B d AT &
EEFEE P o Aok Sk R PR E R RS L R T E R
x o %3‘?‘%&%172?{&9‘1}‘%?} {F ol E33HEF - et o

t 3‘/

22 CEHF S RBEELITVRS B AR F A EL L m R~ P Rl Rl T 0L B kS

Teacher-interaction Group (N=72) Peer-interaction Group
(N=79)

source SS df MS F P SS df MS F

Between
Conditions
Within

Subjects
Residual 4153.993 142 29.253 5485.650 138.697 39.551

137.674 2 68.837 2353 .099 | 228.850 1.778  128.700 3.254

10832.292 71 152.567 13758.932 78 176.397

.047*

Total 15123.959 215 19473.43  218.475

B I enE & > # UL RS

B AP
A AR I eI FFHRISE S F

TEAer ERIEFEFSIEAPER
BlenZ A2 FEAHLIE c BXKF > &




Bl PRl Rl A A B T o P RG A F AR A A B 5 F (2,142) =6254 0 p
=.002<.01» % F (1.73,134.84) =18.593  p=.000< .0l - iz # P 23 25> 5 » £
ARpFT e BRI I de ) Z R BT g F LB o & PostHoc 1% 446 T4t
@6’ﬁ%ﬁﬁﬁﬁﬁww’ﬁﬁf3@#%%7@Wﬁiﬁ9&ﬂ¢@¥%*éwiﬂ
i?]"ii ?éi?]f‘}ﬁéﬁi‘%/}gdﬁgﬁ—?%%ﬁ;? Fhz Tyl d R IS §4 é_
W%SRS RRExEL > FlamEaFgFr Fg s i IFBI\T’LE-&r'lﬁfﬁri LI O (A
R RE P pE T g fﬂ“J PR F RPN F SR o Ra o M EEd 'r";fﬁ-
E%m BomZRE{ELEY T ARLPRFEAFIASHYEET > TS g2 g4
ttxv/?J‘;\‘ IR By gy plak F] o

Fr cHFFRBEAITRS B FRES R P R Rz TEEkL Rk

Teacher-interaction Group (N=72) Peer-interaction Group (N=79)
source SS df MS F P SS df MS F P
Betwc_ee_n 430.382 2 215191 6.254 .002**| 1314.844 1.729  760.587 18.593 .000**
Conditions
Within 9558.073 71 134.621 10676.030 78  136.872
Subjects
Residual 4886.285 142 34.410 5515989 134.840 40.908
Total 14874.74 215

FIRFE- (a e B2 5d a A REHTT(KFIR v FHIFIRFRETHT > &
M ow Ak A(SRS) kBT B A frEF At A LT ERY

TAIRR EFFR 5?“*%‘3“1%/%%%1.%% C R A AT B2 KE R

IT 0 RIWHKEF I BB IT ol B $HIT 0 N B RIS C B HEITIR R S E 2
B o RIFAFTE T > IS AEFRE R f;?‘z B H A RS (p=0897) - B
E Ry (p 0.980)fri g & 5 (p=0.839)1 o yb¢h » &7 o 3 B52T7] 2 = = B3k 5 2R en
IRET B DEF S ARA(p=0323) ~BFHITT (p=0276)Fi@R > 5 (p=0.236)
i ﬁmﬁéﬁi‘f'fm B oo AP KBTI HEY 2T %2 Kent (2019)2. 77 5 975 e
Fo BFTFREY FRIGOREHEITNE ST RFREINRFISE S A j\lﬂi A oW
BB AP I HREHTIRFALE A PFRIDRFLLG = F A &
Kent 73 ¢ > @ BIfeFd A WG 12 @ APadd essi 72 #4079 i
Flpt AP RE 2 A o AT R AP 0 VAT IR kiR Y RS G PR
(generalizable) B 2R A P g e e 3T B K e S F g R LR KEF S # e
d TR A B RGN RA G BT g e s R A G HF SRR AT R
B b BRI AL R Y Mo o BRI BNl g AT HMEENKFIHED - F
o d BA Dk Y RE S - L F A RIEPREFL AR P R HE
Y AF e Ryoi@iz o 23 0 e P TR I A > 3 RUHRF G S F BT
AHF AR TR AET o 7& * » Kent # 3 1% :éiﬁ 55 q\_,.‘ 53605 % 780 0 =+ ,,.]{r
+* CEFR 4 % Bl 3| B2 :r;a W ARRDIFEETNA L AL A2 FEFAAE
im»éioﬂwv%iﬁ&i@%%@fﬁiﬁ%’ﬂm5$1kﬁ$%,m¢%%%ﬁ

R IPLF%EL AR SRS EZHG  FZ 0 AR FRIHHITKE e KL BE
"J P FlAFLE A RS o e At 0 B - EFfo- RREFEEEE L 5 TF
-~ ERFLTFRRERLF TR T N HL BGIH o BR R RST AT o0 G RER
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N’W;M%%ﬁkﬂmkﬁzmﬁ’4ﬁZ%imﬁ%°ﬁﬁ?i’”i”ﬁﬂ4%ﬁﬂ
L TR EREI ek ERRELG NAEREY -

21 CREFFREEATVRAFIEFALH = IRF AR, RFHIT - FaI 2 PF

source SS df MS F P
Interaction 9.054 1 9.054 017 .897
Pretest, mid-test, and p_osttest 3783862 1873 1753 547 19.459 000++
scores of the total reading test

Interaction* Test scores 190.100 1.873 101.511 1.126 323
Interaction 107 1 107 .001 .980
Pretest, mid-test, gnd pqsttest 78913 1832 152 249 4311 o017+
scores of the reading skill

Interaction* Test scores 83.384 1.832 45,516 1.289 276
Interaction 5.647 1 5.647 .042 .839
Pretest, mid-test, and posttest 1603.072 » 801536 22 962 000+*
scores of the vocabulary

Interaction* Test scores 101.152 2 50.576 1.449 236

AT EEE M E

48 4778
46.24
46 456 —
4.56
¥ 44
o
va)
2 42 41.25
39.9
40
38
2P Rl e ¥
—Teacher-Interaction Group Peer Interaction Group

I BEFSEBR APV IR R ARAS Z NG B

2. §i‘ 4 §i‘ f v
L= R wa LSROATF ML E 4 2 B9 BAafop Ak ?
%aiﬂ&%ﬁit%ﬁ@ﬁ%%’¥uwﬁg4*SKSW*%%%? BBy
Wi R oo gh b o DRCERIFEY - FE A BRAES G AEFLE 24 F
fimsﬁfﬁéﬁﬁw’WWﬁ**éﬁémﬁ”%%ﬂ@¥mﬁ4°“Pi%%4*
Liuetal.2019)s# 7 %% - &> 5 PR RE 4 4% SRS I &V Sl A2 (e -t w
PR BY G R FE o Pl BEALHLE S AHE Y B s
¢idd APREY 2 EHEFEAIF PP BHEKE TS o

22 RFEDH SRR EYHEBZ IHER tHTNESE (F-18)

Pre-Survey Post-Survey t p
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Survey Items M STD M STD
1 ARi B E = (xF 4B F3= o 322 0.82 384 079 -6.67 .000%**
2. ARAERREF G EY LS R L S o 337 0.83 390 0.81 -5.64 .000%**
3.EYVERAHITEF AR EF o 3.83 0.77 4.15 0.75 -3.58 .000%***
4. AR > pERHEEFHXLELR - 385 0.79 425 074 -431 .000%***
50 AP ¥AEY BV E SRR HYEAEIRER o 394 074 426 075 -348 .001**
6. A& 3 ¥4 BB B €

ﬁj,_ ] AHLLH s # g 346 0.83 4.06 084 -6.61 .000%***
*Ep <.01, ***p < .001

TAS RMAERA RN P U RE 2 4 SRS B R HF T p Aoc
LR o BERE o wBIcRBIREY S35 :@F;%jrsmt&?—gaﬂ sz%\%gi
SRS ¥ & %péf%r:%‘?w B P EE R P A ":F“?ma‘%.'l o BT %L 2 Liuet
x 7

al.(2019) &= %

Ej):\.,;;,,bﬁg;;{-gm;;;_‘g et > BiEAR I g A
ORFHITY e H RS 0 P RAIFREEF SR B p o

3:— Roe nf“&ﬁL? 4 4 8% SRS = %'\Wﬁpﬁtfiwm ‘f‘?«ﬁ%’ < 2y

= Z_

E¥R G GBS RREY TR

2 SR EH AR ARG AHEA t R NEE (FH-18)

Pre-Survey  Post-Survey ;
Survey items M STD M STD P
7. Aok ARy 4 o AR N REFALAERE P 2ok ok
S 1 AF - 337 081 390 0.84 -6.16 .000
8. G A m e Bk P 1 f B BT o 290 0.88 3.74 091 -9.09 .000***
9. AppEANERREEL BRFORKEN F o 321 0.84 3.88 0.85 -7.20 .000%**
10. 284p i R A N By 4 5 gy A 30 sk o
i i o B BT - 350 0.75 4.02 0.81 -6.00 .000
11. #\4p = 2 5 PVizsiwg PP diagr-=
P ;EO'P AR 348 077 391 086 -489 .000%**
12, a0 aw s B Rl @34 o 279 093 346 1.00 -630 .000%%*

*Ep < .01, *¥**p <.001

FLIREr: 4 SRSPEHB IO KENUZ KEFHEY ha B3 P REFLTRRE R

B3 e

AABAEA 4R SRS IR AREKER S

P% E#ﬁd f“*

itz B %

v BRI 8 PN EAKE E g x%frﬁfﬁé ]v};}é’:*‘ PR Y BARRGEE > AP
’Q'”E"iz*‘f‘& *ﬁé)‘ SRS ehx A BEHE KEF 7 [ mﬁ

(M 4.00) -
‘\%vﬁ‘k%‘f F’"‘“’i%‘?* iﬁg’/u/xl.—

Haxfmmp - (M=3.99)> ﬂ'ﬂ

B H’}‘
TRE ORI |€ * 47 7 Peardeck e17 SRS §Te+ B ¥ o

N E A R S
2P~ (M=3.96) &4/ SRS &3 f

o?i

28 >

R R ERERE R R

N~ B4 5305~ Peardeck I %35 B ¥ 1 F R

Survey items M STD

1. Peardeck Ak F 2% T B Y FH o 4.00 0.85

2. Peardeck #3584 A GEBFTovRh S 5 2L 5 Fleb o 3.92 0.80

3. Peardeck *t# kB ¥ T dw AT L@ 5 Y EARL B o 391 0.90
Peardeck

4. Peardec 3.87  0.80

_l_i\.'?ﬁ_gféf%rgla 7 i\2§1§4 q"'mﬁ’é]‘(‘ o



5.Peardeck F[eta\jv > B EEF L 4 o 3.83 0.84

6. Peardeck HIe4s\ Ay + { &1 - 3.95 0.85
7 Peardeck E AR F] { it ﬁwﬁ »E E AL o 3.99 0.86
wikd P Bi% @ * 502 Peardeck 9 SRS s gy o 3.96 0.92

T A4 B2 H Peardeck HEBIMIEE o I ADERLFEEY T2
35 Pl 3o BefRAZiE e & 0 BEon § 2 J L5 Peardeck F A F Y frié ¥ o D ipd R
HAH SR P AT 4R o EE R Livetal(2019)5F Bk - K o fi P avE g
#oo 8 e us Peardeck A LA TR F o

%4 ~ &4 3 Peardeck 2 L H &£ B LR

Survey Items M STD
1. % #* Peardeck % T S48 ks 7 ¥ o 4.00 0.88
2. AR RAEOPFF R 2T 27 4off @ * Peardeck © 4.04 0.86
3.Peardeck t chF Y EEF b LR ol G5 o 404  0.78
4. A F IR Peardeck i fim 2EF B A @Y o 4.07 0.80

3. KEFEREF ]

BT 2 40 i~ Peardeck 2 B  FHBE + B e XA RY K
ﬁﬁwwﬁﬁi%ﬁ**dik&m°*ﬂ%&?@’ﬂﬁiw%ﬂ%%ﬁW%ﬁwg’@
L F AT RE R NF BRI e § R RM & SRS 3 d g
Y EHRy MoRE 2 BY ﬁ.,%}&'ft’?%{i T £H R Kok B3 8 G o pdt
RS R BERAM PG 9 A BEmdGhieT 1 (a) TR (b) § 24 (o)
BEEHE Y £ % > (d) EHKFFfok &3 # > 112 (e) Peardeck 4t 2k o

(a) rprft

< S HRFEEh A BT SRSNT A RMKE D Wil 5 5 E 2 foRiTREA
BFenE & 0 e pF o %ﬁﬂ peardeck T - > B4 F 7 g H @ R FRHREFFEDTF o Tk
Fred > 53 B E ke F o Peardeck 1% LML BB 2B R F1E T irﬂﬁ‘i’
HP UL E>FHEEFDRAL > 2 F o w F4F o R TP aw Ba &40 (YR
o 'ﬂzﬁﬂ;#\@ilgf‘—v\f’%ﬁ&’dséwi §4m\1‘")’€-o
(b) % e de

ﬂ";’ﬁ{%‘?;{:}ﬁ:‘:’é_PeardeckJ%ﬁ“@ TERNMIER T ORI FT kPR

2 H}E’:ﬁifjﬁ?‘;gﬁﬂp\ 2: o Ltk 4)3 - ff_gi#g_vj./r_’/\i
TEREREVEAL IR d 4 > 2 A Peardeck > EFF# A ST TR
BERE Tk SR AL EEL L ) e B

R e SURCE - F I S a) ] R S %“'m%‘ﬁfﬂw P o RN o -
Frap T F “?5%9“’£¢¢”J$m%9°$%$1—ﬁSM’*ﬁ#ﬂ%w
FEOBRAEMBANEFE IR o M - BEFARFEFLREFKE Y & Peardeck
R BB o g 1 s fF“EE%S%é‘;%ir.u el 4 oo gheb s 2 3 T =g 4 45 > Peardeck
4)3%;;44%[94@; o o ‘}“?%E’FF’&_Peardeck Faﬁ’i fﬂﬁ—'f-l’p%\"“\i"? e B S O

WMEE F g L o HP - 2 E 4 e 7& FUZE A S 2T H ‘;JJF G R ] e
‘?< o | FRkm oo % Liuetal.(2019)m£ﬁ".f~*%7» ot PB4 2305 Peardeck’ﬁ B4
wEY m‘iﬁ s FIM B AFRE A PR LA - Ko g ’Peardeck Fend e g s

FPEHEFOHAANF oD P Rk AR AR o Fu[ G - =4 4 W T Peardeck ¢ - B i%
el 3 AR G S ‘*Aww“%rl mmfﬂw*hﬁm%ﬁﬁﬁ%%%m&%%%
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(c) BEH Y & %

BEAEE EE SR SR B2 S Bl R S IR RN ER
BOEE T B o e H P - B T é@?%i%*ﬁd HE R AL E iE
FoAEFEITRFNEZE - FL AT A ARG AL Fodan P~ Fehlodd o R > 3
s@\eﬁ‘ﬁv‘\fﬁﬁ" E o AT u@’gwp MEXERITER 2R FEFHGH - | B8
#1 Pérez-Segura et al.(2020):7#7 5 % Apve £ » AT B R ﬁ%mkﬁﬂppﬂﬁw BoA
s g Fla AR EERKSRAS I E Y e A s BRI e e E A
FERHEFEFRAFLFMAFVEFOLL Y G 0 Bl ﬁmmxﬁﬁ I

}i‘ﬁ? E-Ef ’jT 'Jb /ﬂ?}i?ﬂ °—‘/E'Tﬁ - ff—?i;}%fj 'rl——}%vg“g F%EE F%{ﬁ“"mﬁ?‘
MmO RHEBIPNANEFKE AT 2T ﬁi%f@mﬁ.}m&,uui »g; Pl £F o F¥
M AE N EEE YU e 0 ) AR B R A E R AT O REE Bl A
N o g Bt THEBRT o X RS Y BT 0 R % SRS 03 B0 5 RS

KERE TS PB4 0 B8 Py b SR AR B T L AR A S

PRI E R e A FLEY
(d) & #kiFfok Haa

SIRAE A A T AR YR X RE Y R BRI R o
A _§}§’*T$,g;vﬁf:f_—fr<‘?j§,;fgu.i—r,::E.;féﬁﬂ;)\SRS B xgEar éi\g,;klg¢
AR P NGET { FHE IR o - F A FuEHhR T AKABERF RE T '1¢$§
ﬁﬂ%%“ﬁ@ﬁ°Jﬁ%%ﬁKmﬂmwﬁﬁf.%—ﬂ’iﬁﬂw3@¥ﬂsm%g
K DG AKE - LA ;g;—gm##;x» Noo g ar— L g F”‘ﬁ KpkHIde frﬂ"fglz%\»
b “L‘f‘?ﬂ;giﬂl il o RIS AL EEF RS Fﬁu‘ﬁipiﬁ‘ i b w 5igﬂ=‘m;}';’£}’; 84
%“i\mm’%l ¥Rk dmAy §leah, §EFR LY F AR A RT g@I‘JT
5o ) LR HE > Kent (2019) # IR - B 4fF 5 & o 4 fpt > B T & 2 4
WEHEYPFEARNLBAFERFR R -
(e) Peardeck ek Bt

Bt SRS et B B4 chw ¥ 3 R A A PHE I RF Y ¥ Lo aa LY M op
Hobldor o gpdgd > $RAEER  FTEULSPBIFTHER - GHio o < ik
B4 hntBHd&xEY S § %% Peardeck » it § 2alMie X {3 B Y Sk o
7. #Z=# % 4 L (Recommendations and Reflections)

W3 7 g pk ~ SRS *t EFL ehg ¢ 7 3 % § ¥ »c% (Kent, 2019 5 Yoon,
2017)« pt 473 » 5% SRSPearDeck B E P RF KE Y » RV UK A RHEHKTT{oim g &
imﬁﬂa%,*w’%p%%@éﬁ%@%ﬁﬁ‘?ﬁpiiﬁ%’#aﬁ1$Gwﬂv
3 # T o doPeardeck 7 MmO REREHM EFL I 2 2 FHE 3% - RXa > gg
Pl et htg R RN REF IR e B LB F AEFHF KT > 25 Kent
(2019 # ) PR PFRI - R - APHBTRE TG A RF)FHM: gL AP RIS
* Kent 2 A7 o v ARIT W IF R w ¥ B 5 PEds 12 (generalizable) o B 2R % P I R
bl EI R e SFEH R IPIREFI e PR A H TS %R s 9 )R
B e T g,!:ﬁ MEFRNRFIF RS FpF s d B4 2 aw e L%
Foo-LF2GRIEPEEL AR S S FEHEY P F ORI GE 2 &
A AT O A ANHBEF I TR .ﬁ » Kent #7 3 enX Fé IR S
ﬂiﬁﬁq%ééﬁ-ﬂ Ft 0 B AR R A E ¢ BRI d2 otk ﬂﬁ.{ésﬁﬁ e & o 15}1 E NN

izpkp%?—} 3 *%réﬁéa‘& c HmZ 0 Bl FIBRITREDE KL B

$ﬁ’ﬂ ﬂ&&g B CRATT 0 R - e RRESERELES F 1

F- R FLFFRREREFT TR T OHBL BGH  FR O AP AT o4 R R
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T FA R B R R EoR R 2 EAE A AH o d BT L TR T 0T R
ERF Ik s FROCERFIAEEF oM T2 AT NEE R AT Y
g Peardeck fer BFL 2~ 258 » A PRE* o BF HERL - 25 A
SiSmlERR S F Y gﬁEFvagw Z &~ SRS 7§ %137{1&);”1%?(};%
H B RGRAR S N At

y B )lfle (References)

Agbatogun, A. (2014). Developing learners’ second language communicative competence through
active learning: Clickers or communicative approach? Educational Technology & Society,
17(2), 257-269.

Altrichter et al. (2002). The concept of action research. The Learning Organization, 9 (3), 125-
131.

Alvermann, D.E., & Phelps, S.F. (2005). Content reading and literacy: Succeeding in today s
diverse classrooms (4th ed.). Boston: Allyn Bacon.

Bichsel, J. (2012). Analytics in higher education: Benefits, barriers, progress, and
recommendations (Research Report). Louisville, CO: EDUCAUSE Center for Applied
Research. Retrieved from http://www.educause.edu/ecar

Birch, B. (2005). Learning and teaching English grammar, K—12. White Plains, NY: Prentice Hall.

Burns, A. (2010). Doing action research in English language teaching [electronic resource]: a
guide for practitioners. New York: Routledge.

Clement, R., Dornyei, Z., & Noels, K. (1994). Motivation, self-confidence and group cohesion in
the foreign language classroom. Language Learning, 44, 417-448.

Cordoso, W. (2011). Learning a foreign language with a learner responsive system: The students’
perspective. Computer Assisted Language Learning, 24(5), 393-417.
https://doi.org/10.1080/09588221.2011.567354

Deci, E., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior.
New York: Plenum.

Dewey, J. (1963). Experience and education. New York: Collier.

Douglas, T. (1983). Groups: Understanding people gathered together. London: Tavistock Press.

Ebadi, S., Rasouli, R., & Mohamadi, M. (2021). Exploring EFL learners’ perspectives on using

Kahoot as a game-based student response system. Interactive Learning Environments.
https://doi.org/10.1080/10494820.2021.1881798

Ediger, A. (2001). Teaching children literacy skills in a second language. In M. Celce-Murcia
(Ed.), Teaching English as a second or foreign language (3rd ed., pp. 153-169). Boston:
Heinle & Heinle.

Eskey, D. (2005). Reading in a second language. In E. Hinkel (Ed.), Handbook of research on
second language teaching and learning (pp. 563-580). Mahwah, NJ: Lawrence Erlbaum.

Espey, L., & Brindle, S. (2010). Click, click, WOW! Engaging students with student response
systems. In D. Gibson & B. Dodge (Eds.), Proceedings of Society for Information
Technology & Teacher Education International Conference (pp. 2708-2714). Chesapeake,
VA: Association for the Advancement of Computing in Education.

Ghaith, G. (2003). Effects of the learning together model of cooperative learning on English as a
foreign language reading achievement, academic self-esteem, and feelings of school
alienation. Bilingual Research Journal, 27(3), 451-474.
https://doi.org/10.1080/15235882.2003.10162603

Grabe, W. (1999). Developments in reading research and their implications for computer-adaptive
reading assessment. In M. Chalhoub-Deville (Ed.), Issues in computer-adaptive testing of
reading proficiency (pp. 11-48). Cambridge: Cambridge University Press.

16


https://doi.org/10.1080/09588221.2011.567354

Gunderson, B., & Johnson, D. (1980). Building positive attitudes by using cooperative learning
groups. Foreign Language Annals, 13, 39-43.

Hattie, J., & Gan, M. (2011). Instruction based on feedback. In Handbook of research on
learning and instruction (pp. 249-271). New York, NY: Routledge.

Hinkel, E. (2006). Current perspectives on teaching the four skills. TESOL Quarterly, 40(1), 109-
131. doi:10.2307/40264513

Hsu, S. (2006). The reading strategies used by EFL technical students. Journal of Nanya, 26, 159—
174. doi:10.6989/IN.200612.0159

Hu, M., & Nation, P. (2000). Unknown vocabulary density and reading comprehension. Reading
in a Foreign Language, 13, 403-430.

Hung, H. T. (2017). The integration of a student response system in flipped classrooms. Language
Learning & Technology, 21(1), 16-27.

Hurst, B. (1998). Person working equals person learning. Journal of Reading Education, 23(3),
23-24.

Hurst, B., Wallace, R., & Nixon, S. (2013). The impact of social interaction on student learning.
Reading Horizons, 52(4), 375-398.

Jang, E. (2005). A validity narrative: Effects of reading skills diagnosis on teaching and learning
in the context of NG TOEFL (Unpublished doctoral dissertation). University of Illinois at
Urbana-Champaign.

Kemmis, S. & McTaggart, R. (1988). The action research planner (3" ed.). Geelong: Deakin
University Press.

Kent, D. (2019). Technique efficacy when using a student response system in the reading
classroom. Language Learning & Technology, 23(1), 26-35. https://doi.org/10125/44668

Lan, Y., Sung, Y., & Chang, K. (2007). A mobile-device-supported peer-assisted learning system
for collaborative early EFL reading. Language Learning & Technology, 11(3), 130-151.

Lee, C., & Oh, E. (2014). Exploring the effects of a learner response system on EFL reading.
Multimedia Assisted Language Learning, 17(2), 130-151.

Lewin, K. (1946). Action research and minority problems. Journal of Social Issues, 2, 34-46.

Liu, C., Sands-Meyer, S., & Audran, J. (2019). The effectiveness of the student response system
(SRS) in English grammar learning in a flipped English as a foreign language (EFL) class.
Interactive Learning Environments, 27(8), 1178-1191.
doi:10.1080/10494820.2018.1528283

Mackey, A. (2006). Feedback noticing and instructed second language learning. Applied
Linguistics, 27(3), 405-430. doi:10.1093/applin/ami051

Mazur, E. (1997). Peer instruction: A user’s manual. Upper Saddle River, NJ: Prentice Hall.

Nation, I. S. P. (2005). Teaching and learning vocabulary. In E. Hinkel (Ed.), Handbook of
research on second language teaching and learning (pp. 581-596). Mahwah, NJ:
Lawrence Erlbaum.

Nichols, J. P., & Miller, R. B. (1994). Cooperative learning and student motivation. Contemporary
Educational Psychology, 19, 167-178.

Novak, G., Patterson, E. T., Gavrin, A. D., & Christian, W. (1999). Just-in-time teaching: Blending
active learning with web technology. Upper Saddle River, NJ: Prentice Hall

Pérez-Segura, J. J., Ruiz, R. S., Gonzalez-Calero, J. A., & Cézar-Gutiérrez, R. (2020). The effect
of personalized feedback on listening and reading skills in the learning of EFL. Computer
Assisted Language Learning. doi=10.1080/09588221.2019.1705354

Phakiti, A. (2003). A closer look at gender and strategy use in L2 reading. Language Learning,
53(4), 649-702. doi:10.1046/j.1467-9922.2003.00239.x

Reason, P., & Bradbury, H. (Eds.), (2001). Handbook of action research: Participative inquiry and
practice. Sage.

Spector, J.M. (2016). Smart learning environments: Concepts and issues. In G. Chamblee & L.
Langub (Eds.), Proceedings of Society for Information Technology & Teacher Education
International Conference (pp. 2728-2737). Savannah, GA: Association for the

17


http://doi.org/10.6989/JN.200612.0159

Advancement of Computing in Education (AACE). Retrieved from https://www.
learntechlib.org/primary/p/172078/

Stenhouse, L. (1975). An introduction to curriculum research and development (Vol. 46). London:
Heinemann.

Vacca, R.T., & Vacca, J.L. (2002). Content area reading: Literacy and learning across the
curriculum (7th ed.). Boston: Allyn and Bacon.

Yoon, S. Y. (2017). Using learner response systems for EFL classrooms: Students’ perspectives
and experience. Multimedia Assisted Language Learning, 20(2), 36-58.
doi:10. 15702/mall.2017.20.2.3

Yu, Z. (2014). The impact of clickers use on vocabulary knowledge and satisfaction in an EL class
in China. International Journal of Information and Communication Technology Education,
10(3), article 4.

Yu, Z., & Yu, L. (2016). Correlations between learners’ initial EFL proficiency and variables of
clicker-aided flipped EFL class. Education and Information Technologies, 22(4), 1587—
1603.

Walsh, S. & Mann, S. (2015). Doing reflective practice: A data-led way forward. ELT Journal, 64
(9), 351-362.

HEw(2014) » iy S E 2 Y biid BB SE KT E T 22(1) - 8-
107 - doi: 10.6173/CJSE.2014.2201.04

B 0 (2006) o drig R gcE 0F Y EE DAIZH R 5IF

WA 5(2021) o FHETPER AR G LD B Y BB k2 F BTG
1-23 - doi: 10.7007/JSoTL.20212/PP.0002

FFH(2008) o zedl < qp 4 o MF X T > 1 116-124 -

e (2020) o Y FEAGT AT 0 T 2 o

KT -

B E
Bz 0 0(00)

M@}

ok
ERS

‘m_ﬁ.J

o

%

18



